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Significance of the Study 
The trend toward community organization in the 
twentieth century is one of the most significant de¬ 
velopments in modern society. It has developed out 
of the leading social changes in the last 100 years 
— the revolution in rural life, the growth of the 
city, and the disintegration of the traditional 
rural family Pattern.! 
As our country has moved from one predominantly rural to an urbanized 
and highly industrial one many of the activities and much of the responsi¬ 
bility for training, protection, and guidance have diminished in the home, 
and subsequently, have largely moved in the direction of community re¬ 
sponsibility. In view of this it may well be seen that social workers 
and teachers are fast becoming, if not already, partners in the social 
education of youth. Each has a definite job and responsibility for exer¬ 
cising certain functions as defined by society or any given community in 
particular. 
In retrospect, the jobs to be done by community 
organization agencies and workers briefly are: (1) 
fact-finding — laying an adequate factual foundation 
for sound planning and action; (2) program develop¬ 
ment; (3) establishment and improvement of standards; 
(U) coordination and facilitation of inter-group re¬ 
lationships; and (5) enlistment of adequate public 
support and participation.3 
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Arthur Dunham, "What is the Job of the Community Workers?" Proceedings, 
National Conference of Social Welfare (Atlantic City, 19^8), p. 16. 
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Many would concede, without a great deal of controversy, that one of 
the greatest challenges to America and to the world offered by this age 
is to bear the responsibilities of helping our institutions to educate 
the whole of mankind on how to live together in peace and to become pro¬ 
ductive units in society. Such is vital to the perpetuation of freedom 
and liberty for all. We certainly believe that "to carry out the re¬ 
sponsibilities of freedom, school and community must become inseparable 
in striving for improved living and learning.This kind of unity must 
become even more meaningful for the American educational system which 
stresses the education of the masses as the keystone of democracy. 
The challenge to our American Communities and 
their public schools is to get together. This means 
reshaping older patterns of community organization 
and the welding together of all these skills and re¬ 
sources. It also mean searching out new ways to co¬ 
operate more fully and to persuade every citizen to 
take a more active part—not just in working out 
single problems, but in bettering community life as 
a whole.2 
Particularly does this challenge hold meaning for the United States 
which has moved within a short period of time from a rural, agrarian- 
dominated country to a highly complex, industralized nation. As this 
nation, along with other nations of the world, continues to grow, ex¬ 
pand, seek new frontiers, both seen and unseen, it is certain that this 
challenge shall become more and more pronounced. 
1 
Violet Edwards, "Our Schools need a Partner-The Whole Community," 




The cultivation of a capacity to take an active 
and constructive part in the social, religious, economic 
and political life of a community and nation is a result 
of all meaningful education. No single agency or instil 
tution can hope to do this job alone. It is simply to 
big. It calls for the persistent collaboration of all 
agencies and institutions that are properly concerned 
with the business of preparing each rising generation to 
meet the inescapable problems of living.^ 
One of the great tragedies of our times is that we have rapidly 
moved into an industrial and technical age that has brought about many 
changes and demands in such a short period of time which many people, in 
our society, have found or are finding themselves totally unprepared to 
cope with or to understand. This within itself poses many problems for 
social workers, educators, and others in preparing our citizens to find 
and function in their roles as responsible and well adjusted citizens. 
Many people think of this preparation in terms of 
making adjustments. The young who, upon reaching adulthood, 
finds himself able to participate actively and gracefully 
in the social life of his community is said to be socially 
adjusted. In like manner, the young person who has suc¬ 
ceeded in finding the kind of work which, of all available 
work, he is the most clearly qualified to perform is said 
to be occupationally adjusted.2 
Each year our high schools graduate hundreds of young people from 
various courses of training. Whether or not the vast majority of them 
leave the classrooms and become occupationally adjusted is a matter of 
speculation. At any rate, it is hoped that this study may point up that 
this is a very vital and real area of concern that needs to be probed 
1 




again and again. It is further hoped that the study may have some parti¬ 
cular value for all those charged with the responsibilities of helping or 
enabling our youth to become both socially and occupationally adjusted. 
Purpose of the Study 
The study had six general purposes and an equal number of related 
hypotheses. They are outlined as follows: 
(1) To find out where graduates are located geographically. Hypo¬ 
thesis : While some graduates have become migrants, many remain in the 
Tampa, Florida community. 
(2) To find out if previous education or training is helping or hin¬ 
dering graduates in jobs or work situations. Hypothesis: Some graduates 
had difficulties in securing and maintaining jobs with promotional op¬ 
portunities and status while others encountered few of these difficulties. 
(3) To find out the type of opportunities for vocational guidance in 
the Tampa Negro high schools. Hypothesis : Graduates received vocational 
guidance which they considered a contributing factor in their choice of 
jobs or in jobs obtained. 
(U) To find out the type of opportunities for vocational preparation 
in the Tampa Negro high schools. Hypothesis: The Tampa Negro high schools 
had courses or programs designed to prepare students for jobs or advanced 
training after graduation. 
(5) To find out the type of opportunities for obtaining job placement 
information in the Tampa Negro high schools. Hypothesis: Placement infor¬ 
mation given through such means as career conferences, literature and 
counseling, etc., was a part of the programs of the Tampa Negro high school. 
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(6) To find out the type of opportunities for job placement infor¬ 
mation in the Tampa, Florida community. Hypothesis: Some graduates were 
well equipped or prepared for various jobs and positions but were denied 
the same because of racial barriers or restrictions. 
Method of Procedure 
The questionnaire was used as the chief research instrument to secure 
data. The data were analyzed statistically and compiled in tables. The 
tables, in turn, were analyzed and commented upon. 
In terms of specifics of the method of procedure, initially a 
questionnaire was constructed along with a covering letter to be sent 
out to the Negro high school graduates who completed school over a four- 
year period of time, 1956 to I960. A sample of this universe was drawn 
by using the method of "sampling by regular intervals."-*- A pilot study 
was made by sending out the questionnaire to several members of the grad¬ 
uating classes. After conducting the pilot stucfy, the necessary adjust¬ 
ments in the questionnaire were made, and the major project of sending the 
questionnaire to the sample of the graduates was undertaken. Follow-up 
letters were sent out to all those who were slow in responding to the 
questionnaire. 
Information or data about vocational guidance, job preparation, and 
placement information offered in the Tampa Negro high schools was sought 
through a questionnaire to school personnel, from annual reports, publi¬ 
cations and studies made in this or related areas. Placement or employment 
1 
Pauline V. Young, Scientific Social Surveys and Research (Englewood 
Cliffs, N. J., 1959), p. 309. 
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agencies were located and contacted through mailed questionnaires and 
telephone interviews for information and data about their policies and 
practices in providing placement opportunities and information for Negro 
high school graduates. 
Analyzed and interpreted data received from the respondents and 
other sources make up or comprise the study. 
Scope and Limitations 
The study was conducted in 1961, in the city of Tampa, Florida. 
Facilities used for gathering data and information, were those of the 
Tampa Urban League, the H. ¥. Blake High School, and the G. S. Middleton 
High School. 
The study contains data and information which may be indicative of 
conditions and needs for educational emphases and community guidance. 
It tends to indicate local, regional and/or world trends that schools 
and other community service bodies should be cognizant of in meeting 
their responsibilities as related to their planning and programming in 
the areas of providing guidance, information, job analyses and job op¬ 
portunities for Negro high school students and graduates. 
The study is limited in terms of specific and detailed observations 
and conclusions that can be drawn therefrom. This is noted in that much 
of the study data are based upon indications made by the relatively small 
number or percentage of the respondents of the study sample who returned 
questionnaires and from questionnaires received from other sources or 
respondents. Also, there was a very limited supply of literature or 
studies made in this area around this study's concern that could be used 
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for reference purposes in helping to verify and validate some of the 
findings contained herein. It is further recognized that the study is 
limited in that a small number of respondents supplies much of the study 
data from which some statistical inferences are drawn and elaborated 
upon, and hence these data may not be completely representative of all 
aspects of the total community situation. 
CHAPTER II 
SOCIAL AND ECONOMIC CHARACTERISTICS OF TAMPA 
Tampa, recently gaining the distinction of being the second largest 
city in the State of Florida, has experienced phenomenon growth in land 
area, population density and industrial expansion. The settlement of 
Tampa dates back to 1823 when the United States Military Forces sailed 
in from Pensacola.^ It was chartered as a city in 1855• 
Population 
In 1890 the population of Tampa stood at 5,000 and in 1900 it 
climbed to 16,000.^ 
Population figures for the next half century do not 
reflect its true growth inasmuch as during this period 
the corporate city limits were not greatly increased. 
The population figure for 1950 within corporate Tampa was 
given at 12li, 681. This figure was later correctly esti¬ 
mated to include nearly 100,000 persons living in sur- 
burban Tampa. These contiguous suburbs were joined with 
the city by legislative act in 1953(this was done more 
recently with the township of Port Tampa).5 
1 
Warren M. Banner, Cultural and Economic Survey, Tampa, Florida 
(New York, 1953), p. 5. 
2 
Polk's Tampa City Directory (Richmond, 1961), p. 13. 
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The present population of Tampa is 27U,U07. $5,000 or about 20$ of 
this population, is made up of Negroes who are native born, migrants, or 
descendants of immigrants from the Caribbean Islands.'*' 
Foreign born residents in Tampa, Caucasians or Negroes, are in the 
main of Cuban, Spanish and Italian extraction.^ 
This population growth in Tampa reflects pretty much what is hap¬ 
pening throughout the entire state. Florida, as a whole, today has a 
population estimated at U million, representing a 1*6$ increase during 
the past decade. It is expected that this figure will reach 7 million 
by 1975.3 
Employment and Industry 
Florida’s industrial growth has also been greatly accelerated during 
the past decade. It has witnessed a booming tourist business and an un¬ 
precedented rise of basic new industries such as pulp, paper, canning and 
preserving, and chemicals.*4- "During the past year alone more than 500 
new plants opened up, creating more than 16,000 new jobs."5 One of the 
1 
Telephone Interview, Tampa City Chamber of Commerce, Statistics 
Department (Tampa, 1961). 
2 
Polk, Ibid., p. 11. 
3 
C. C. Cunningham, et al., The Status of Vocational Industrial Train¬ 
ing Opportunities for Negroes in Florida (Tallahassee, I960), p. 22. 
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very significant things that has been noted about Florida industrial growth 
is that "a major portion is geared to new technological developments such 
as missiles, automation, electronics and research."^ While Tampa is known 
as a center of Florida’s vacation land it is also Florida’s leading in¬ 
dustrial city.^ 
In 19U8, the main industries in Tampa included phosphate mining, ship¬ 
building, citrus fruit juice canning and cigar making.3 Since 1955, 120 
new industries have located here.^ In 1958 two huge plants were built in 
Tampa's Industrial Park, where new industries have invested more than 
$60 million dollars in the past two years. These plants have made Tampa 
one of the greatest centers in the world for the brewing of beer.^ 
Greater Tampa contains 99 of Florida's 62 citrus processing plants. In 
close proximity to Tampa are located some of the world's largest phosphate 
mines. Here three-fourths of all the phosphate in the United States is 
1 
Op. cit., p. 22. 
2 
Polk, op. cit., p. 111. 
3 
Vedrene V Hadley, "A Study of the Utilization of Public and Private 
Welfare Resources by 200 Negro Families Residing in a Sub-Standard Hous¬ 
ing Area in Tampa, Florida" (Unpublished Master's Thesis, School of Social 
Work, Atlanta University, 191Î9), p. U. 
h 




mined. "A recent development that has caused a new boom in the phosphate 
industry is the extraction of uranium from the mines waste. 
Other important industries in Tampa include the 
manufacturing of cement, auto batteries, paints and 
finishes, cans, boxes, fertilizers and sporting goods. 
Also important are commercial fishing and shrimping. 
More than 200 shrimp boats operate from Tampa docks.^ 
It is estimated that the number of workers gainfully employed in the 
greater Tampa area is 23,500 and the industrial payroll is $97,760,000.^ 
Educational Training Facilities 
The Hillsborough County Florida Board of Public Instruction operate 
ten (10) senior high schools in the city of Tampa.^ Two of these high 
schools, G. S. Middleton and H. W. Blake, which replaced the Don Thompson 
Vocational School, comprise the high school training facilities provided 
for Negro students in the greater Tampa area. 
The general curriculum in the high schools is designed to enable 
the students, according to their abilities, aptitudes and physical con¬ 
ditions, to prepare themselves in specialized areas for college entrance 
or some vocation.^ 
1 




Ibid., p. 11. 
h 
Hillsborough County Public Schools, Graduation Requirements and 
Program of Studies (Tampa, 1939), p. 1. 
3 
Ibid., p. 2. 
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As part of the guidance program in Hillsborough County the following 
specification is made: 
All senior high schools do not offer the 
same courses, nor do all award all types of di¬ 
plomas. The size of the school and the needs 
of the community will determine the courses to 
be offered and the type diplomas to be awarded.1 
In keeping with this philosophy, Middleton Senior High School has 
as its chief commission or concern the training of students largely in 
the areas of college preparation and general education. Blake High 
School is what is known as a "comprehensive" high school. Here a 
student receives both courses in general education and vocational train¬ 
ing. The chief emphasis and focus at Blake is on vocational training. 
The 19ï>8-ï>9 Annual Report of Vocational and Adult Education in 
Hillsborough County, Florida, states "the H. W. Blake High School 
operates on the same plan as the Brewster Vocational School offering 
training in the following trades: 
Automobile Mechanics 
Beauty Culture 




The report further states: "In the Brewster Vocational Day School 




Annual Report, Vocational and Adult Education in Hillsborough 




Dental Assistant's Training 






The programs at the Blake High School and the Brewster Vocational 
School are set up so that students may receive concentrated training in 
a trade or occupation designed to fit them for employment as soon as 
possible. Under these programs each student spend three hour per day 
in regular required high school subjects and three hours in shop or 
trade training or three hours per day in Business Education Courses.^ 
The various types of diplomas awarded to the students successfully 
meeting a given number of school requirements are: (l) general diploma; 
(2) college preparatory diploma; (3) business education diploma.3 
1 




Hillsborough County Public Schools, op. cit., p. 10. 
CHAPTER III 
FORMAL TRAINING AND EMPLOYMENT OPPORTUNITIES 
Description of Study Sample 
The study sample was composed of Negro high school graduates. Data 
was also gathered from Guidance Counselors and Educators, and Employ¬ 
ment Agencies' Personnel. 
Among the high school graduates, the study sample was drawn from a 
universe of seven hundred graduates from the Tampa, Florida Negro high 
school who graduated during the period between 1956 and i960. The sample 
of these graduates was drawn by selecting every second person of the 
universe. A total of 340 questionnaires were sent by mail to these high 
school graduates. Two hundred and twenty questionnaires were not re¬ 
turned by the graduates, thirty-six were returned by the post office, 
two were returned after data contained in the study was tabulated and 
eighty-two were returned completed. 
Twenty-three questionnaires designed to gather information of a 
different and/or corroborating nature was mailed to guidance councelors 
and educators in the Hillsborough County School System working in or 
with the Tampa Negro schools. Thirteen questionnaires were returned, 
and ten were not. 
Seventeen questionnaires, which were also designed to gather a 
14 
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different type of or corroborating information, were sent to employ¬ 
ment agencis in Tampa. Five questionnaires were returned. 
Data obtained from the respondents are contained or outlined in 
tables on the following pages. 
Data received from the Negro high school graduates are found in 
Tables One to Twenty-seven. 
Tables Twenty-eight to Thirty-nine contain data received from 
the guidance counselors and educators. 
Information secured from the employment agencies will be found 
in Tables Forty to Forty-seven. 
Information from High School Graduates. 
TABLE 1 
GRADUATES BY STATE OF RESIDENCE 









Table 1 shows that, out of a total of eighty-two graduates respond¬ 
ing to the questionnaire, seventy-six remained in their home state of 
Florida after leaving high school. The six remaining respondents were 
l6 
living in other states in the main bordering on the state of Florida. 
This finding supports the hypothesis- "while some graduates have 
become migrants, many remain in the T-mpa, Florida community." 
TABLE 2 
GRADUATES BY MARITAL STATUS 






Status not Indicated 5 
Total 82 
Table 2 indicated that fifty-three respondents were single, about 
one-fourth were married, three were separated from their spouses, one 
was divorced and five did not indicate their marital status. Most of 
the single respondents were among those indicating that they were in 
college or pursuing some sort of Post High School training. 
Data contained in Table 3 show that of the eighty-two respondents, 
forty-eight were not registered voters, twenty were, and fourteen did 
not reply. Several respondents wrote that they were not of voting age. 
This factor, age, probably accounts to some degree for the small number 
of registered respondents. 
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TABLE 3 
GRADUATES BY VOTING REGISTRATION 
Registered Voters Number 
No 48 
Yes 20 
Not Indicated 14 
Total 82 
TABLE 4 
GRADUATES BY PRESENT STATUS 




Table 4 shows that out of the total number of respondents in¬ 
dicating their present status, forty-five said they were gainfully 
employed and thirty-seven indicated that they were presently enrolled 
in college training. 
Table 5 shows the study or training courses pursued by graduates 
during high school. It may be seen that of the eighty-two graduates 
responding, one-half took the college preparatory course, twenty-five 
enrolled in general education, three took secretarial science or 
18 
commercial courses and thirteen were enrolled in vocational education 
training courses. 
TABLE 5 
GRADUATES BY HIGH SCHOOL COURSES OF TRAINING 
Course Number 
College Preparatory 1+1 
General Education 25 
Vocational Education 13 
Secretarial Science 3 
Total 82 
TABLE 6 
GRADUATES BY FEELING ABOUT TRAINING 
AS RELATED TO PREPAREDNESS FOR 
PRESENT WORK 




Not at All 13 
No Answer 8 
Total 82 
Table 6 indicates the feelings of the graduates as to how well 
their courses or training prepared them for jobs after leaving high 
school 
19 
Of the number responding, thirty-two indicated that their training 
helped them considerably, sixteen felt that their high school training 
prepared them completely for their present jobs or work, thirteen 
said their course selection little prepared them for their present job, 
and thirteen felt that their course of study did not prepare them at 
all for their work. Eight respondents did not answer. 
TABLE 7 
GRADUATES BY RECEIPT OF STUDENT 
GUIDANCE AND COUNSELLING 
Guidance and Counselling Received Number 
Yes 53 
No 28 
Not Indicated 1 
Total 82 
While it is noted that a goodly number of respondents indicated 
that they received guidance, there is a high incidence of those 
stating that they did not. The latter indication probably reflects 
a limited number of guidance persons or counsellors employed or 
available to the students enrolled in the two Negro high schools. 
From the varied replies given in Table 8, it would appear that, 
here again, if such school or community job placement services were 
available to these graduates or students, they must have been on a 
20 
limited scale or were not widely publicized in the regular school 
program or throughout the community. 
TABLE 8 
GRADUATES BY KNOWLEDGE OF SCHOOL AND 
COMMUNITY PLACEMENT SERVICES 




Not Indicated 6 
Total 82 
TABLE 9 
GRADUATES BY KINDS OF JOBS SECURED 
SINCE LEAVING HIGH SCHOOL 
Jobs Number 
Domestic Service 52 






The significant factor here is that most of the jobs the 
respondents are working at or have been able to secure are heavily 
21 
weighted in the lower echelon of the clerical areas, in the unskilled 
or manual labor job areas, and within the domestic service areas. It 
is seen that very few are listed among the professional, skilled or 
even semi-skilled area where jobs in our industrial society are in¬ 
creasing and expanding. 
TABLE 10 
GRADUATES BY DIFFICULTIES IN SECURING 
JOBS AFTER GRADUATION 
Job Difficulty Number 
Yes 38 
No 35 
No Indication 9 
Total 82 
Nearly one-half of the respondents indicated difficulty in se¬ 
curing jobs after leaving high school. 
While thirty-five respondents indicated that they had not found 
difficulty in securing jobs, the positive replies would certainly speak 
to the need for studying ways and means of cutting such to much smaller 
proportions. 
In Table 11 it is seen that the respondents tend to rely heavily 
upon friends and acquaintances rather than formally organized resources 
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within the community. Their reasons may have something to do with 
the policies and practices of the employment agencies in terms of 
treatment or reception given to Negro job applicants. A chief con¬ 
sideration of this data is the question about the kinds of job in¬ 
formation and jobs that the graduates eventually obtain. It is not 
beyond reason to suspect that these "friends and acquaintances" may 
only have jobs or access to jobs that would be heavily weighted in 
certain given categories. Thus, this kind of information or help could 
well lend itself to the prepetuation of a pattern of certain kinds of 
jobs being passed on from one generation to the succeeding generations 
in any given community. 
TABLE 11 
GRADUATES BY WAY IN WHICH INFORMATION 
WAS SECURED ABOUT JOBS 
Source of Information Number 













GRADUATES BY WAY IN WHICH PRESENT 
JOB WAS SECURED 
Job Number 
Friend or Acquaintance 32 
Employment Agency 7 
Competitive Examination 6 
School Placement 4 
No Indication 33 
Total 82 
Table 12 deals with ways and means through which respondents se¬ 
cured their present jobs. In terms of securing jobs: thirty-two 
indicated friends or acquaintances, seven through employment agencies, 
six by competitive examinatkons, and four through school placement. 
Thirty-three respondents made no reply to this item. The latter re¬ 
flects a number of respondents who noted that they were either in 
college or were unemployed. 
It would appear that, in securing jobs or information about jobs, 
the graduates tend to rely heavily upon friends and acquaintances 
rather than formally organized resources within the community. The 
reason for this is not clear. It may be suspected that adverse ex¬ 
periences, training, customs or other factors may account in part for 
this picture. Whatever may be the factors involved, it remains however, 
24 
that when job seeking, the graduates rely more upon friends, acquaint¬ 
ance or relatives than upon any other resources. 
TABLE 13 
GRADUATES BY PRESENT SALARY 
Salary Number 
No Indication 28 
Less Than $30 per week 18 
$30 to $40 15 
$40 to $50 15 
$50 to $60 1 
$60 to 470 3 
$70 or more 2 
Total 82 
Table 13 has to do with the salary scale of the respondents. 
It is seen that twenty-eight respondents evidently did not care to give 
their salary rates, may not have known the amount or perhaps their in¬ 
come was irregular. Of the remaining respondents, eighteen were making 
less than $30 per week, fifteen were making $30 to $40 per week, fifteen 
had salaries of $40 to $50 per week, one respondent was in the $50 to 
$60 per week salary bracket, three made $60 to $70 per week and two 
were making $70 or more per week. These indications made within this 
table may, well, speak of something about the general salary patterns 
existing for Negro high school graduates in the Tampa, Florida community. 
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TABLE lk 
GRADUATES BY FEELINGS ABOUT OPPORTUNITIES FOR 
ADVANCEMENT OFFERED BY PRESENT JOBS 
Job Advancement Number 
No Indication 
None 
Increase in Salary- 








A fairly representative number of the respondents indicated that 
their jobs promised some monetary increases or benefits. On the other 
hand, the highest group of those responding to this item were those 
who felt their jobs offered them no opportunity for advancement. 
In correlating the responses in this table and in Table 13, it 
was found that they were also among the lower echelon of salary scale. 
In looking at the overall data from these tables it would appear that 
both opportunities for securing jobs that have potential for up¬ 
grading and for securing those with middle and/or upper level incomes 
are very limited and perhaps almost non-existent for the Tampa, Florida 
Negro high school graduates within the community. 
About one-third of those responding indicated that their jobs 
offered them an opportunity for further training. This would raise 
some question as to what type of training, or whether such training 
would prepare them to move into the key occupations, particularly 
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when it is seen that the vast majority of the respondents indicated 
that they were working in unskilled labor and in domestic service. 
A recent report prepared by the Florida A and M University at the 
request of the Fowler Commission on Race Relations made the following 
statement which may be significant in this concern: 
Very limited or no opportunities are provided 
Negroes for training in such key occupations as 
Welding, Aviation Mechanics, Hotel Training, 
Electronics, Electricity, Machine Shop, Peace 
Officer's Training and Refrigeration while ex¬ 
tensive training programs are available to 
whites.^ 
TABLE 15 
GRADUATES BY REASONS FOR HAVING PRESENT JOB 
Reason for Present Job Number 
No Indication 29 
Interested in Work 22 
The Only one Available 19 
Good Pay 5 
Job Trained for 4 
Did Not want to Leave Home 3 
Total 82 
The interesting features in this table are the relatively small 
number of graduates (4) who indicated that their present jobs are the 
^Cunningham, op. cit., p. 4. 
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one for which they were trained, and the high proportion that took 
jobs because these were the only ones available. The point may well 
be taken that the latter condition likely reflects little interest 
in having these jobs except the sake of merely having a job or some 
means of making a living. Twenty-two respondents indicated they took 
their present jobs because they were interested in work. However, in 
this there is some ambiguity as it is not fully clear whether the 
foregoing reflect interest primarily in the type of work of which 
the job consists or interest mainly in having a job. 
TABLE 16 
GRADUATES BY ATTITUDE ABOUT PRESENT JOB 
Attitude About Present Job Number 
Very Satisfactory 6 
Satisfactory 34 
Unsatisfactory 12 
Extremely Unsatisfactory 4 
No Indication 2 6 
Total 82 
The majority of the respondents expressing attitudes appear to 
find their jobs satisfactory which, perhaps, indicates on the whole, 
good adjustment in terms of their feeling and attitudes about their 
jobs and working conditions. 
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TABLE IT 
GRADUATES BY TRAINING ON JOB 
Job Training Number 
Yes 40 
No 18 
No Indication 24 
Total 82 
This table indicates that many of the graduates evidently get 
some further training beyond high school on their jobs. Evidently 
this kind of job training would be the orientation one gets in the 
process of learning to perform some particular task. It is likely 
that such training is not of an extensive or complex nature, particu¬ 
larly when one note the kinds of job areas that the graduates indicate 
they are working at (See Table 9). 
An interesting finding from the Florida A and M Report is the 
following: 
Supplemental training for employed adults is 
provided in white schools through a broad variety 
of evening extension courses. Only a relatively 
small number of such classes is provided for em¬ 
ployed Negro workers to improve their competencies 
in their daily work.-1- 
Cunningham, op, cit. , p. 4. 
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TABLE l8 
GRADUATES BY EMPLOYMENT WITH COMPANIES THAT HAVE 
APPRENTICESHIP TRAINING PROGRAMS 




No Indication 33 
Total 82 
Table l8 shows that when asked if companies or firms they worked 
for offered opportunities for apprenticeship training, thirty-three 
made no response, twenty-six replied that they did not, fourteen 
stated they were uncertain and nine said "Yes". 
TABLE 19 
GRADUATES BY EMPLOYMENT WITH COMPANIES THAT HAVE 
ON-THE-JOB TRAINING PROGRAMS 




No Indication 32 
Total 82 
Table 19 shows that when asked of the graduates if companies or 
firms they worked for have on-the-job training programs, thirty-two 
30 
made no response, twenty respondents replied that they did not, seventeen 
said "yes", and thirteen respondents were uncertain. 
TABLE 20 
GRADUATES BY EMPLOYMENT WITH COMPANIES THAT HAVE RACIAL 
RESTRICTIONS IN TRAINING PROGRAMS 




No Indication 49 
Total 82 
Table 20 shows that when asked if apprenticeship and On-the- 
Job Training Programs were restricted to persons of a given race or 
nationality, forty-nine respondents did not reply, fourteen said 
"no", twelve were uncertain, and seven respondents said "yes". 
The most significant thing about ihis table is the large number 
of respondents who did not respond to this item or were uncertain as 
how to answer this question. This condition may reflect a lack of 
knowledge about apprenticeship and on-the-job training programs on 
their jobs or in the community. This is feasible when one notes in 
Table 32 that the Negro high schools have practically no relationship 
with these programs operating in the community and the state. Also 
from Table 8, it was noted that the graduates had little knowledge of 
school or community placement serveces existing. From these indications 
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one could almost gather that these respondents may not have had at their 
command much knowledge about apprenticeship and on the job per se, not 
to even mention racial restrictions that may or may not have been present 
within the programs. On the other hand it could be that this item may 
or could have touched some "sensitive feeling area" around jobs and 
training as related to racial restrictions within their own experiences 
and thereby their conditioning or feeling prompted them to disregard or 
ignore this question, for one reason or the other. Of course, it is 
possible that discrimination is taken for granted, by these and others, 
to the extend that they do not think of it as racial restriction. 
TABLE 21 
GRADUATES BY EMPLOYMENT WITH COMPANIES THAT HAVE 
JOBS RESTRICTED AS TO RACE 




No Indication 33 
Total 82 
Table 21 shows that when the respondents were asked if their 
companies or firms had jobs held by "whites only" and/or by "Negroes 
only", thirty-three respondents gave no reply, twenty-five said that 
their companies or firms did not. Sixteen said theirs had such jobs, 
and eight respondents were uncertain. 
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TABLE 22 
GRADUATES BY EXPERIENCE WITH RACIAL RESTRICTION 
IN OBTAINING JOBS 
Racial Restrictions Number 
No 24 




Table 22 shows when respondents were asked if there were jobs for 
which they were qualified or had been trained but were unable to ob¬ 
tain because of racial restrictions, twenty-four said "no", 
twenty-two respondents did not reply, twenty said "yes", and sixteen 
respondents were uncertain. 
TABLE 23 








An interesting observation on this table is that one could 
almost assume that the majority of the respondents are either satis¬ 
fied with their present positions or jobs, or are not too concerned 
about jobs that are racially restricted. On the other hand, of coursfe^ 
this, too, could well reflect the results of area orientation, practical 
experiences, or the type of guidance given in school or gained else¬ 
where. Or it might be that they consider the attempt hopeless or 
futile from the outset. Whether or not this is the condition here is 
not clear but can only be speculated on. 
However, whatever may be the situation, in this connection, it 
remains that the graduates seem to seek out the traditional 'Negro 
jobs' and appear to have little motivation or interest in seeking 
those jobs that are restricted by barriers but that would also give 
them higher and more comfortable incomes, perhaps, based on a national;; 
average of incomes for high school graduates. 
TABLE 24 
GRADUATES BY RESPONSE OF EMPLOYERS TO APPLICATIONS 
FOR RACIALLY RESTRICTED JOBS 
Employers’ Responses Number 
No Indication 66 
Job Filled 10 
Against Company Policy 3 
Refused to Hire 3 
Total 82 
Table 2k shows that when the respondents were asked for the 
replies of the employers or placement centers to whom they had 
applied for racially restricted jobs, sixty-six respondents did 
not answer. Ten stated they had been told that the job was filled, 
three said they were told that hiring them would be against company 
policy, and three said that the employers refused to hire them. 
TABLE 25 
GRADUATES BY KINDS OF TRAINING SUBSEQUENT TO HIGH SCHOOL 
Post High School Training Number 





Table 25 deals with post high school training of the graduates. 
Forty-one respondents made no reply to this inquiry, thirty-seven 
said they were presently attending college, three were attending 
trade schools, and one was attending a professional school. 
It is seen that, for the most part, those taking training beyond 
high school go to college; whatever other training those graduates 
get, who do not go on to college, is such as may be offered on a job 
for some particular task. 
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TABLE 26 
GRADUATES BY COMPLETION OF COLLEGE TRAINING 
Çollege Graduate Number 
No 71 
No Indication 9 
Yes 2 
Total 82 
Table 26 shows that of the Negro high school graduates who were 
asked if they were also college graduates, seventy-one replied that 
they were not, nine made no response and two respondents indicated 
they were college graduates. 
TABLE 27 
GRADUATES BY YEARS OF COLLEGE COMPLETED 
College Years Number 






Table 27 shows that when the respondents were asked if they had 
entered but not completed college and to indicate the number of years 
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they attended, sixty-seven gave no response, seven indicated two years, 
three gave three years, three indicated one year, and two respondents 
stated they had completed four years of college training. 
Information from Employment Agencies 
TABLE 28 
COUNSELORS AND EDUCATORS BY COURSE OF STUDY IN 
WHICH HIGH PERCENTAGE OF NEGRO STUDENTS 
ENROLLED 
Courses of Study Number 
General Ecucation 8 
College Preparatory 3 
Vocational Education 2 
Total 13~" 
There is a close correlation between data contained in this table 
and data in Table 5 where graduates pointed out that they were enrolled 
in College Preparatory and General Education courses. It is noted from 
both tables that there is a wide gap between the number of students 
enrolling in these courses of study and in the Vocational Education 
and Commercial Courses. This may be due to a feeling that the latter 
are terminal courses preparing one primarily to leave high school and 
to go, more or less directly, into the working force. This then would 
suppose that guidance given to students is geared largely to encourag¬ 
ing them to go on to college or advanced training. This may be part of 
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the reason for disproportionately heavy enrollments in the college 
preparatory and general education courses as opposed to the com¬ 
mercial and vocational education courses. 
TABLE 29 
COUNSELORS AND EDUCATORS BY GUIDANCE GIVEN 
STUDENTS IN SELECTION OF COURSES 




Table 29 takes a look at guidance given to high school students 
relative to academic work. From the table it is seen that when 
Counselors and Educators were asked if students received guidance 
in selecting or choosing their courses of study, twelve respondents 
said "yes", and one gave a dissenting answer. 
TABLE 30 
COUNSELORS AND EDUCATORS BY GUIDANCE GIVEN 
STUDENTS RELATIVE TO JOBS AND CAREERS 





Data found within Table 30 compare favorably with information 
contained in Table 7 wherein the high school graduates indicate their 
receipt of or lack of guidance relative to careers and jobs prior to 
leaving school. 
While Table 30 shows that the majority of the counselors and educators 
felt that students received guidance and counseling relative to jobs and 
careers, about one-third of the graduates responding in Table 7 indi¬ 
cated they had not received such guidance or counseling. This dif¬ 
ference of opinion may lie in the counselors' and educators' and the 
graduates' perception of the kind of guidance supposedly given. On an 
individualized basis the graduates may not have been given such guidance 
but they, along with others, may have participated in school-wide career 
conferences or clinics that are generally conducted once or twice a year 
in the Negro high schools. Of course, it must be kept in mind, that this 
latter activity is of recent origin and has been going in the Tampa 
Negro schools for only the past few years. 
TABLE 31 
COUNSELORS AND EDUCATORS BY CONTACTS AND 
GUIDANCE GIVEN STUDENTS THROUGHOUT SCHOOL YEAR 




No Indication 1 
Total 13 
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Table 31 concerns itself with follow-up contacts and guidance 
given students through the school year. When asked if such guidance 
was given students, six felt that such guidance was given through the 
school year, four respondents indicated"this service is very limited" 
or was followed-up to some extent." Two respondents felt that this 
kind of guidance was not given , and one did not respond to this item. 
TABLE 32 
COUNSELORS AND EDUCATORS BY COOPERATION BETWEEN 






Table 32 is concerned with cooperation between school and em¬ 
ployment agencies in the provision of job information and placement 
services for Negro students and high school graduates. Eight re¬ 
spondents replied that the school did cooperate with employment 
agencies, four respondents felt that the school and the employment 
agencies did not cooperate or work together in such endeavors, and 
one respondent replied that there was cooperation "only to a limited 
extent." 
TABLE 33 
COUNSELORS AND EDUCATORS BY RELATIONSHIP OF SCHOOL WITH AP¬ 
PRENTICESHIP AND ON-THE-JOB TRAINING PROGRAMS 




No Indication 2 
Total 13 
The respondents were asked, "do the schools have any relation¬ 
ship with the Apprenticeship or On-the-job Training Programs pro¬ 
vided in the community or state?" Six respondents said there was 
no relationship, three respondents stated "we understand there are 
a few in the state," "to a small degree," and "only in the D. C. T. 
program." Two respondents said there was some relationship, and two 
did not reply to this question. 
This table points out that there is practically no relationship 
between the Tampa Negro high schools and such programs presently 
operating in the state. 
With reference to the D. C. T. program, a study made in Tampa in 
1953 hy Dr. Warren M. Banner notes the following: 
The diversified cooperative training program 
provides related job experiences for youth in the 
day vocational program. Four white high schools 
and Don Thompson (replaced by Blake high school) 
administers this program. There are between 120 
and 150 white students and seventeen colored 
students in it. On the average, a coordinator 
will have between twenty and twenty-five students. 
Review of the placement of students reveals that 
only about one-third of them are in jobs that con¬ 
tribute related training the remainder are just 
working."^ 
The 1958-59 Annual Report on Vocational and Education for Hills¬ 
borough County indicated that, in Tampa, one Negro and four white high 
schools participate in the D. C. T. program. Among the white schools 
there were 103 students enrolled, 148 business firms participating and 
19^ types of training were offered. One school, in particular, Plant 
High School, offered ninety-five different types of training courses 
in its building alone. The report indicated H. W. Blake, the Negro 
school participant, offered nineteen different types of training, had 
nine business firms participating and ten students enrolled in its 
p 
program.c
In taking a final look at the relationship between the Tampa Negro 
high schools and the Apprenticeship and On-the-Job Training Program, 
the finding from the Florida A&M report is similar to the data con¬ 
tained in this table: 
1 
Banner, op. cit., p. 70. 
O 
Annual Report, op. cit., p. 11. 
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An extensive apprenticeship program involving 
several cooperating agencies such as the vocational 
schools, labor unions, Florida Industrial Commission, 
and many business establishments, is in operation for 
white, while only a token program was recently or¬ 
ganized for Negroes 
TABLE 34 
COUNSELORS AND EDUCATORS BY APPRENTICESHIP AND ON-THE- 
JOB PROGRAMS FOR NEGRO STUDENTS 
Programs Number 






Table 3^- has to do with the knowledge of the counselors and 
educators as to whether Apprenticeship and On-the-Job Training 
programs are open to Negro students. Of the respondents, four 
f 
made no reply, three were uncertain, three felt that such programs 
were not open to Negro students, two felt that such programs were 
open, and one respondent indicated that the D. C. T. program as being 
the type of training program wvailable to Negro students. 
Cunningham, op. cit., p. 3. 
^3 
TABLE 35 
COUNSELORS AND EDUCATORS BY SCHOOL PROVISION OF INFORMATION 
AND PLACEMENT FOR VOCATIONAL EDUCATION GRADUATES 




No Indication l 
Total 13 
Table 35 concerns itself with job information and placement 
services given by the school, particularly for those students en¬ 
rolled in Commercial and Vocational Education courses of training. 
Three respondents were uncertain about whether or not such was 
given but two of these qualified their answers with (l) "inadequate" 
and (2) "governmental (military) services only." 
TABLE 36 
COUNSELORS AND EDUCATORS BY SUCCESSFUL PLACEMENT OF 
GRADUATES BY SCHOOL PLACEMENT SERVICES 
Successful Placements Number 





Table 36 has to do with efforts by the school in seeking job place 
ments for its students and graduates. Respondents were asked if school 
efforts have been successful in placing Negro graduates into positions 
for which, or comparable to those for which, they have been trained. 
TABLE 37 
COUNSELORS AND EDUCATORS BY OPINIONS OF HIGH SCHOOL GRADUATES’ 
QUALIFICATIONS FOR ENTERING WORKING FORCE AND 
MAINTAINING JOB OR POSITION FOR WHICH TRAINED 
Adequately Qualified Number 





Table 37 consists of replies given by the respondents who were 
asked: "when Negro students have completed courses of training 
(in Tampa Negro High Schools), are they equipped or qualified to 
enter into the working force to obtain and/or maintain a job or 
comparable position for which they have been trained?" Seven re¬ 
spondents gave the following answers;"sometimes;" "in a very few 
cases; depends upon the individual." "depends upon the job and 
whether student has applied himself;" "in some instances, yes;" 
"some are adequately equipped;" "no material available to suggest 
tt an answer 
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TABLE 38 
COUNSELORS AND EDUCATORS BY OPINIONS ON WHETHER CURRENT PROGRAMS 
OF TRAINING ARE IN KEEPING WITH EXISTING JOBS OR OPPORTUNI¬ 
TIES PROVIDED IN LOCAL COMMUNITY 
Programs Adequate Number 
No 6 
No Indication 5 
Other 1 
Yes 1 
Table 38 concerns itself primarily with the training programs 
of the Tampa, Florida Negro High Schools. Respondents were asked: 
"Is it felt that the program of training provided Negro students 
is in keeping with job openings or opportunities being provided in 
the community?" 
It is seen that the majority of those responding to this item 
hold the opinion that the programs of training in the Tampa Negro 
high schools are not in keeping with existing jobs and opportunities 
provided in the community. Certainly, from any standpoint, in terms 
of being responsible and preparing Negro students for industrial, 
scientific , and technical challenges they are likely to face beyond 
high school, these feelings speak to a need for some honest exami¬ 
nation of the present program of training offered in these high 
schools. It is likely that there is some need for new and advanced 
courses 
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The following is a very significant statement, in this regard, taken 
from the report to the Fowler Cimmission on Race Relations: 
Many courses offered in the white schools are 
geared to the new jot opportunities found in Florida's 
rapidly expanding new technical industries. On the 
other hand, courses available in Negro schools are 
predominantly limited in scope to those in which Negroes 
have traditionally been accepted for employment.^ 
TABLE 39 
COUNSELORS AND EDUCATORS BY OPINIONS ON ADEQUACY OF VOCATIONAL 
TRAINING PROVIDED STUDENTS RELATIVE TO PROJECTED NEW TECH¬ 
NICAL AND INDUSTRIAL JOBS 
Adequate Program Number 
No 7 




Table 39 concerns itself chiefly with the vocational training pro¬ 
gram of the Tampa, Florida Negro High Schools. The respondents were 
asked: "Is it felt that the program of vocational training for Negro 
students is geared to the projected new technical and industrial job 
opportunities foreseen in this community, state and country?" 
Cunningham, op. cit., p. 4. 
Data contained in this table also have to do with some of the 
opinions and feelings of the guidance counselors and educators re¬ 
garding the present program of vocational training. Here, again, it 
is noted that the majority of the respondents seem to feel that there is 
something definitely lacking in this program and that it is inadequate 
for preparing Negro graduates for successfully competiting with a minimum 
of stress, for jobs within our expanding economy. 
The above data relate closely to another finding of the Florida 
A&M report which states: 
While there are certain surface similarities between 
the recent growth and expansion of the trade and industrial 
programs provided both Negroes and whites, the basic dif¬ 
ferences between them are much more significant. Inade¬ 
quate facilities, lack of proper operational funds for in¬ 
structional materials, and neglected administrative sup¬ 
port and supervision at many local levels have long been 
characteristic of the programs for Negroes.-1- 
Information From Employment Agencies 
TABLE 40 
EMPLOYMENT AGENCIES BY KIND OF PLACEMENT 








1-Cunningham, op. cit., p. 4 
48 
Table 40 indicates that out of five community placement or employ¬ 
ment agencies responding to the question as to what are the basic job 
areas in which persons are placed by this office or service, four indicated 
they placed persons in professional job positions, three indicated skilled 
job placements, three in unskilled work, three in domestic work, two in 
semi-skilled and two in labor job categories. 
The data contained in this table deal with the placement of all 
persons regardless of racial extraction or otherwise. 
TABLE 4l 
EMPLOYMENT AGENCIES BY PLACEMENT OF NEGRO APPLICANTS RELATIVE TO 
ALL OPENINGS IN VARIOUS JOB CLASSIFICATIONS 




Table 4l deals with whether or not the agencies or placement 
centers place Negroe persons in openings occurring in all of the 
various job classifications. Three agencies said they did not place 
Negroes in all various job openings. Two agencies said they placed 
Negroes in various openings occurring in all job classifications. 
While two agencies indicated that they placed Negro job applicants 
relative to all openings in various job classifications, responses from 
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graduates, others, interviews and contacts with the agencies operating 
in the community proved this not to he the case. It may he, and likely 
is true, when Negroes go to these agencies, traditionally, they ask and look 
for jobs within certain kinds of areas, i. e., unskilled and domestic labor 
work. When looking for skilled for professional johs other resources are 
likely to he sought. Hence, in these terms, while the agencies may not 
in practice or actuality place Negro applicants in certain job area, such 
as the skilled and professional areas, they can still maintain, in a 
sense, that they place Negro job applicants in openings occurring in all 
of the various job classifications. 
TABLE 42 
EMPLOYMENT AGENCIES BY PLACEMENT 
OF NEGRO JOB APPLICANTS 








Table 42 is an indication by the respondents of the job classifi¬ 
cations in which they place Negro applicants. 
The agencies were asked why Negroes are not placed in positions 
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falling in areas in which they indicated they did not place them. 
Varied answers were given, such as: "no request by employers;" "not 
proper skills or reliablej" "because generally the skilled field is 
not open to them; however, in rare cases there is an opening and a 
qualified Negro is not available." 
Within this same connection, in an interview with the local manager 
of the Florida State Employment Service, it was pointed out to the 
interviewer that, in their sub-office which serves Negro applicants, 
most or the greater majority of their placements are in unskilled, 
labor and domestic work. The manager pointed out that the reason for 
this is that the only calls that they get for Negro personnel are in 
the aforesaid job areas.■*- 
TABLE 43 
EMPLOYMENT AGENCIES BY METHODS UTILIZED IN 
SELECTION AND PLACEMENT OF PERSONS 








Interview with F. L. Shebel, Manager, Florida State Industrial 
Commission Office, Tampa, Florida, January 31, 1961. 
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Table 1-3 has to do with methods or procedures used by the Tampa 
community's placement agencies in their selection, placing or supplying 
of persons for job openings. 
As may be noted from the table all respondents indicated they made 
use of an application, interview, and stipulations of prospective em¬ 
ployers. Three agencies said they tested the applicant and one indicated 
"qualifications." 
TABLE 
EMPLOYMENT AGENCIES BY ON-THE-JOB TRAINING 
PROGRAMS RELATIVE TO JOB PLACEMENT 




Table kk deals with information provided by the respondents 
who answered the question, "Do you place persons where they may 
receive On-the-Job Training?" Three respondents indicated they 
placed persons where On-the-Job Training could be received; two 
respondents said they did not. 
Table 4 5 contains data dealing with whether or not Negro appli¬ 
cants are included in their placement of persons on jobs with On- 
the Job Training Programs. Three respondents did not answer this 
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question and two indicated that Negro applicants were used in the place¬ 
ment of persons on jobs with On-the-Jot Training Programs. 
TABLE 45 
EMPLOYMENT AGENCIES BY INCLUSION OF NEGRO APPLICANTS IN 
ON-THE-JOB TRAINING PROGRAMS 
Inclusions Number 




EMPLOYMENT AGENCIES BY PLACEMENT SERVICES OR JOBS FOR 
VOCATIONAL OR TRADE COURSE GRADUATES 




Table 46 shows that of the respondents asked "Do you provide 
jots or conduct placement services for students who have completed 
or graduated from vocational or trade courses?" Three responded that 
they did provide jots or services, two stated that they did not make 
such provisions for such graduates. 
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TABLE 47 
EMPLOYMENT AGENCIES BY SUCCESSES IN JOB PLACEMENTS 
OF NEGRO HIGH SCHOOL OR VOCATIONAL GRADUATES 
IN JOBS FOR WHICH TRAINED 




Table 4-7 shows that when the respondents were asked, "Are you 
placing or have you been successful in the placing of Negro High 
School or Vocational Graduates into positions for which, or com¬ 
parable to those for which, they have been trained?" Three indi¬ 
cated that they were not placing such graduates or had not been 
successful in efforts to place the same. Two indicated that they 
were placing or had achieved some success in the placing of these 
young people. 
CHAPTER IV 
INTERPRETATION AND EVALUATION OF DATA 
Data From High School Graduates 
In keeping with the general purposes of the study, data secured 
from the graduates dealt chiefly with: geographical location or migratory 
patterns of the graduates, their high school preparation, job-seeking 
experiences, their present jobs, apprenticeship and on-the-job Training 
programs relationships, job restrictions, and their post high school 
training or educational pursuits. 
One of the purposes of the stucty- was to find out where Tampa’s Negro 
high school graduates were located geographically. It was felt that such 
information might some indication of the migratory patterns of the 
graduates after leaving high school. Findings in Table 1 show that the 
majority of the respondents tend to remain in the local community to seek 
jobs and rear families rather than to migrate to other communities in 
large numbers for these purposes. Of course, there is the possibility 
that some of the graduates leave the community and then return with the 
consideration of Tampa as their permanent place of residence. It would 
appear that there are not large permanent movements of the graduates from 
the Tampa community directly after the completion of high school. 
It would appear that there is a need for concern on the part of the 
community for utilizing to the fullest extent such potential productive 
citizens by helping these young people to find adequate jobs conaenfturacte 
with their training and ability. This likely would go far in motivating 
and helping subsequent Negro high school graduates toward making sound 
and wholesome social and economic adjustments as they make the transition 
5^ 
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from high school into the working force of the local community. 
Several questions were asked the graduates to obtain data from 
them about their high school training and preparation. Table 5 deals 
specifically with the kinds of courses that the graduates were enrolled. 
It gives some indication as to what is likely a general pattern of con¬ 
centrated training found within the Tampa Negro High schools for student 
enrollees. From this table, the implications are that the vast majority 
of the Negro students seem to enroll in General Education and College 
Preparatory courses. It is noted that there is a wide gap between the 
number of students enrolling in the aforesaid courses of study and in the 
Vocational Education, Commercial and/or technical courses. 
This kind of picture should raise some question about the number of 
students graduating who, for one reason or the other, do not go on to 
college and subsequently seek jobs, yet are enrolled in large numbers 
in the College Preparatory and General Education courses of study. In 
this instance it would seem that much more stress or emphasis should be 
put on vocational or technical training courses that would be terminal 
in nature or predisposed toward helping such graduates who will be going 
directly into the working force. 
Some answers to this particular kind of question are suggested by a 
report entitled "The Status of Vocational Industrial Training Opportuni¬ 
ties for Negroes in Florida", made recently by a team from the Florida 
Agricultural and Mechanical University at Tallahassee, Florida. 
A significant notation made in the report, which perhaps particularly 
relates to the data supplied by the Tampa Negro high school graduates 
about their preference or enrollment largely in courses other than 
56 
Vocational Education, is the statement: "Vocational training opportuni¬ 
ties are inadequate in scope to meet the needs and interests of a large 
per cent of the Negro youth. " 
The preceding information should also raise some question about the 
kind of guidance that is given the Negro student in choice of courses. 
It would appear from the data that guidance to students is geared 
largely to encouraging them to go on to college or advanced training. No 
doubt, too, this is part of the reason for the heavy enrollment in the 
College Preparatory and General Education courses of study. Another 
reason could be that the guidance counselors and teachers may feel that, 
job opportunities and chances to utilise certain skills being itfhat they 
are in the Tampa community for Negro high school graduates, the more 
sensible and realistic approach to helping their students would be toward 
encouraging them to prepare for college rather than for certain kinds of 
jobs or trainings particularly if, in the community, such jobs may not 
be available to them upon graduation from school. 
The Florida A & M University report speaks of this concern also: 
Counselors and teachers often find it difficult to advise 
and encourage Negro youth to prepare for careers in their 
chosen occupations, knowing that full well it will be difficult 
for them to get proper training and practically impossible 
for them to secure employment due to discriminatory employ¬ 
ment patterns.2 
The National Urban League in its Vocational Guidance Program also 
has some lively concern about these kind of problems. In a paper en¬ 
titled "Some Problems Inherent to the Guidance of Minority Youth," 
r ~ 
C. C. Cunningham, et. al., The Status of Vocational Industrial Train¬ 
ing Opportunities for Negroes in"'li<TorT(Ja' (Tallahassee, I960J, p. b~.  7  
Ibid. 
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it made the following statements: 
Guidance counselors have a profound obligation to indi¬ 
viduals and to our society to assist students in making their 
careers and educational plans in terms of their potentialities, 
as well as in terms of the uses to which these potentialities can 
be placed in our society. Students whose future contributions 
and prospects of self-fulfillment can be greater in fields of 
science and technology as well as in other fields of endeavor 
should be encouraged to develop in these fields. This again, 
includes all youth. 
The League concludes its statement by making the following challenge: 
It has been found that too many guidance counselors advise 
Negro youth against trying for certain hitherto restriction fields 
of work, such as science and the skilled trades. Counselors 
must be convinced that no field is barred because of race; that 
job and educational opportunities are unlimited.^ 
Certainly this is the great challenge and this is the task that lies 
before these counselors, these schools, and most of all upon this com¬ 
munity for making this statement one of actual reality. 
Tables six through twenty-five contain data that deal primarily with 
the graduate’s experiences in terms of seeking, obtaining and/or main¬ 
taining jobs. Much of what they encounter in their endeavors is inter¬ 
preted within the analysis following each table in Chapter III. 
The second hypothesis of the study stated: some graduates had dif¬ 
ficulties in securing and maintaining jobs with promotional opportunities 
and status, while others encountered few of these difficulties. Data 
contained in Table 10 would seem to support this hypothesis. The data 
points up that, of the total number of graduates responding, over half 
indicated they had difficulty in securing jobs after leaving high school. 
 1  
National Urban League, "Some Problems Inherent to the Guidance of 




Tt also points up that a number nearly equal to this size indicated that 
they had not experienced such difficulty in securing jobs. 
As to the graduates securing and maintaining jobs with promotional 
opportunities and status, data from Tables thirteen and fourteen give 
some further support to this hypothesis. Particularly, data contained 
within these tables gives eredence to the conclusion that both opportuni¬ 
ties for securing jobs that have potential for up-grading and advancement 
and for securing jobs with middle and/or upper level incomes are very 
limited and perhaps almost non-existent for the Tampa, Florida Negro high 
school graduates remaining in the community. 
The third hypothesis of the study concerned itself with vocational 
guidance as a contributing factor in the Negro high school graduate’s choice 
or receipt of jobs. In terms of vocational guidance received by the 
graduates, Table 7 indicates that the majority of the respondents had 
received some guidance, counseling or help in deciding about jobs or 
careers before leaving school. To the contrary, however, a high number 
of the respondents stated that they did not receive such vocational 
guidance. As was pointed out in Chapter ill, the latter situation 
probably reflects a limited staff of guidance counselors to make these 
services available. 
The data received from the graduates do not conclusively support or 
disprove the hypothesis in terms of whether graduates considered guidance 
received as being of help or a contributing factor in their choice of jobs 
or in jobs obtained. The closest one can come to this notion, of the 
graduates, is in terms of their feeling about their training as related 
to their preparedness for their present work, which is contained in 
Table 6 . 
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However it could well be deduced that the graduate evidently did not 
make much use of this vocational guidance in terms of seeking information 
about and in the seeking of jobs. This is seen in their use of "friends 
and acquaintances" in these endeavors as is shorn in Tables 11 and 12. 
One would be fairly safe in concluding that, in actuality, the graduates 
did not make much use of such guidance or did not consider it as an im¬ 
portant or definite contributing factor in their obtaining of jobs or 
job information. 
The last hypothesis of the study which deals with the Negro high 
school graduate’s job concerns states: Some graduates were well equipped 
or prepared for various jobs and positions but were denied the same 
because of racial barriers. 
In seeking data from the graduates to prove or disprove this hypothesis, 
three significant questions relating to jobs and racial restrictions or 
barriers were asked of them. Those questions were: Are there jobs that 
you are qualified or have been trained for and are unable to obtain 
because of racial restrictions? (2) Have you applied for any of these 
positions to employers or placement centers? (3) If the answer to the 
above question is yes, what was the response? 
One of the most significant and interesting things about these data 
is that, in numerous instances when the graduates were asked about their 
jobs and particularly about racial restrictions relating to the same, a 
consistent pattern of non-responses to these questions was seen. This 
silence or refusal to answer questions on these subjects may denote hos¬ 
tility, denial, fear, distaste or careful avoidance of the subject. The 
latter may come from any number of reasons such as local custom, training 
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traditions, indoctrination, feelings of inadequacy or low motivation. 
I-Jhat the real reasons for this situation are not fully known, it is sus¬ 
pected that much or perhaps all of the forestated, in some sense, may 
add up to the reason or reasons for such careful or guarded avoidance of 
these evidenced sensitive feeling areas of concern. 
Data From Guidance Counselors and Educators 
One of the purposes of the study was to find out the opportunities 
for vocational guidance in the Tampa Negro high schools. Data contained 
in Tables 29 to 32 deal with this purpose. From these tables it is 
noted that the majority of the gu idance Counselors and Educators felt 
that students received guidance in selecting or choosing their courses of 
study, and that guidance and counseling was given to them relative to 
careers and job interests. The Counselors and Educators were about evenly 
divided as to whether or not follow-up guidance or counseling about job 
and career interests was given students through the school year. About 
one-third of the respondents stated that they felt "this service is veiy 
limited or was followed up to some extent." 
These indications from the Guidance Counselors and the Educators re¬ 
lative to guidance and counseling services for students compare favorably 
with information given by the graduates in Table 7 . From this table, 
it is seen that the majority of the respondents indicated, too, that thy 
had received guidance in choosing courses of study. However, in terms 
of the guidance and counseling they received about jobs and careers, par¬ 
ticularly as related to community placement services and eventual entiy 
into the xvorldng force evidently such guidance was not given regularly or 
did not register. This is seen from Table eight wherein there was a very 
V. ' 
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high proportion of the graduates stating that they had no guidance or 
knowledge about school or community placement services prior to graduating 
from high school. Perhaps, this conclusion is implicit in the responses 
of the Counselors or Educators who in Table 32 point out that follow-up 
guidance or counseling about jobs or careers is limited. 
In this same connection, it was pointed out to the irriter that such 
follow-up consists largely of a school-wide career conference given once 
or til ce a school year with little, if any, individual student follow-up 
on career emphases during the year. The writer was further told that 
this is pretty much the case because of a shortage of guidance personnel 
in the various schools to carry on this type of individualized program. 
It would appear that guidance given in the schools is largely geared to 
academic work rather than to community job opportunities and not intended 
to prepare the student to leave the school fully equipped to become an 
occupationally adjusted citizen. 
Another purpose of the study was to find out the opportunities for 
obtaining job placement information in the Tampa Negro high schools. 
Data in Table 32 indicate that there is some cooperation between the Tampa 
Negro high schools and employment agencies in terms of providing student 
or prospective graduates with job information. Generally, it is pointed 
out, such job information is provided specifically to graduating seniors 
by a representative or representatives from the Florida Industrial Com¬ 
mission’s local office who come to the school once a year, usually in the 
month of graduation. The representatives give an aptitude test to the 
seniors prior to their graduation and extend to them an invitation to come 
in later and to register at the employment office. If the jobs are 
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available, usually graduates who do well on the aptitude test are given 
some preference in referrals to prospective employers. 
Table 33 denotes that there exist practically no relationships between 
the Tampa Negro high school and the apprenticeship and On-the-job Training 
programs in the area. If that is the case, it can be concluded that 
little, if any information about such programs is available to Negro 
students or graduates about such programs operating in the area. 
Data contained in Table 25 are also significant in looking at the 
opportunities for obtaining job placement through the Tampa Negro high 
schools. This table shows that when guidance counselors and educators 
were asked if job information and/or placement services are provided for 
graduates who have completed or graduated from vocational, trade or com¬ 
mercial courses, the majority of those responding stated that such infor¬ 
mation and placement services are not provided. The remainder of those 
responding were evehLy divided between those who felt that information 
and placement services were given and those who were uncertain as to the 
provision of such information and services. 
From all the data presented around this concern, it might justifiably 
be pointed out that there appears to be little conscious continuous effort 
made to relate what the student is doing in school daily to jobs and 
working conditions in the local community. It would further appear that 
students in the Tampa Negro high schools receive very little by way of 
obtaining and having constantly at hand the kind of job placement service 
and information which might help them as student-graduates to make 
 1  
Interview with F. L. Shebel, Manager, Florida State Industrial 
Commission Office, Tampa, Florida, January 31, 1961. 
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x-jholesome, opportunity-filled direct transitions from high school into 
the working force of the Tampa or other community. 
Of particular interest among the data supplied by the guidance coun¬ 
selors and educators are their opinions on: the Tampa Negro high school 
graduates* qualifications for entering the working force and maintaining 
jobs for which they were trained; whether the current program of training 
is in keeping with existing jobs or opportunities provided in the local 
community, and the adequacy of present vocational training provided 
students relative to projected new technical and industrial job oppor¬ 
tunities. 
With reference to the first item it is noted from Table 37 that a 
variety of opinions were expressed. Data contained in this table would 
certainly speak to a need for examining or re-examining the curriculum 
which is being offered in the Tampa Negro high school. This need cer¬ 
tainly becomes more pronounced when one notes this diversity of opinion 
as to the high school graduates* qualifications for jobs or work after 
the completion of given courses of training in the local Negro high 
schools. 
Among those responding to the second item, the greater majority were 
almost unanimous in their opinions that the current programs in the Tampa 
Negro high schools are not in keeping with existing jobs or opportunities 
in the local community. The majority of those responding to the third 
item felt that the present program of vocational training provided 
students in the Negro high schools was inadequate in terms of projected 
new technical and industrial jobs in the local community, the State and 
the Nation 
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The Guidance Counselors and Educators in Tampa do not stand alone in 
their expressed opinions. An article entitled "Blake Needs Listed by 
Frontiers Committee" stated the followingj 
The facilities at Blake (including curricula) in all but one 
of the existing seven vocational departments are not only in¬ 
adequate but we are in dire need of re-evaluation. 
It is highly improbable that the students graduating in the 
existing trades at the school can be gainfully employed because 
of the gross lack of preparation necessitated by poor curricula 
and restraints in equipment. 
That there is something wrong or that there is a very definite need 
to look at educational facilities, curricula and/or provisions made for 
the Negro populance of Tampa is noted from excerpts taken from a letter 
addressed to the writer by one of the supervisors of the Hillsborough 
County Public schools. 
I feel that something is lacking in our efforts to reach, and 
educate the Negro adult population in this county. We now operate 
elementary and high schools in four different locations; Blake, 
Middleton, Plant City Marshall, and Progress Village. The 
Progress Village classes are new, so we have had no chance to 
evaluate them as yet. I feel that the classes at Middleton are 
the most successful in reaching people, but something is definitely 
lacking at the other centers. 
I would very much appreciate hearing from you and the Tampa 
Urban League in regard to ways that we could be of further 
service in the field of education for Negroes in this community. 
This situation, then, presents a definite challenge not only to the 
Tampa Urban League but to all civic-minded individuals, groups and organi¬ 
zations in the Tampa community to face up to these issues squarely and 
to begin to look for workable solutions to these educational and other 
problems posed herein. 
T“ " 
"Blake Needs Listed by Frontiers Committee," Florida Sentinel- 
Bulletin, January 21, 1961, p. 3. 
 r— 
Letter from L. C. Reynolds (Supervisor, Adult and Veteran Education, 
Hillsborough County Public Schools, Tampa, January 20, 1961). 
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Data Prom Employment Agencies 
In the Tampa, Florida community there is one public employment office 
operated by the State of Florida's Industrial Commission. This office 
is operated on a racially segregated basis. A sub-office is located in 
the same building to service Negro applicants.^ 
The Tampa Urban League, in its program of employment emphasis, uses 
the State Employment Office as a source of referral to persons making 
job applications at its offices. 
A telephone survey made of all employment agencies listed in Tampa 
yielded the following information: There are sixteen privately operated 
pay employment agencies, which along with the local Florida State 
Industrial Commission's Public Employment Office make up a total of 
seventeen community placement or employment agencies serving the com¬ 
munity. Each of these agencies was asked if applications for jobs made 
by Negro persons were accepted and processed. The State Employment 
Office replied in the affirmative. Six of the private pay employment 
agencies indicated that job applications made by Negroes are taken and 
used in filling job openings; ten agencies indicated they did not accept 
applications from Negroes for job placement. 
One of the purposes of the study iras to find out the opportunities 
for job placement and placement information in the Tampa, Florida com¬ 
munity. Thus, along with the oral information secured from the employ¬ 
ment agencies, written data received from the agencies are also significant 
r - 
Writer recently learned that the local manager of this employment 
office was directed to discontinue handling Negro job applicants on a 
racially segregated basis in the local office building. 
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in evaluating opportunities for the Negro high school graduates to secure 
job information and job placements in the Tampa community. 
Tables ^6 and b7 contain information dealing with the following 
questions asked of the employment agencies. These questions were: Do 
you provide jobs or conduct placement services for students who have com¬ 
pleted or graduated from vocational or trade courses? Are you placing or 
have you been successful in the placing of Negro high school or voca¬ 
tional graduates into positions for which they have been trained? As 
indicated in Table I46 , three agencies replied to the first question that 
they provided job information and placement services for graduates and 
two agencies said they did not. In response to the second question, as 
contained in Table k7 , three employment agencies said they had not been 
successful in placing Negro graduates into positions or jobs for which, 
or comparable to those for which, they have been trained. Two agencies 
indicated that they had met with some success in their endeavors. These 
questions and the replies thereto offer some insight into the scope of 
opportunities available for job information and placements open to the 
Negro high school graduates. 
Finally, in noting both the oral and written specifications or data 
coming from the various employment agencies in the Tampa community, one 
can very well understand why in Tables 11 and 12 the vast majority of 
the Negro high school graduates stipulated that they tended to use 
"friends and acquaintances" in both getting information about and securing 
jobs in the Tampa, Florida community. 
From looking at the overall data it can be suspected that in far too 
many cases it may be the Negro student-graduate’s fault that he does not 
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enter the technical, skilled and professional jobs in the community and 
all too often find himself in the unskilled and domestic labor job areas. 
It is suggested that it may well be the make-up or controls inherent in 
the total community that prohibit the Negro high school graduates from 
fully utilizing their training and abilities in job areas that are more 
timely, challenging, satisfying, better paid, and can be performed suc¬ 
cessfully with a good high school background. 
Certainly the data would suggest that there needs to be some concen¬ 
trated community guidance, in Tampa, in terms of providing its Negroes 
and/or graduates with adequate training opportunities in both general and 
vocational education programs, and then making available to all trained 
persons the right and/or opportunity to compete for available jobs without 
non-sensible and/or handicapping restraints or restrictions. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The overall purpose of this study was to acquire information about 
formal training being provided for Negroes in Tampa, Florida; the relation¬ 
ship of this training to subsequent employment opportunities; and the 
availability or accessibility of jobs in the community for Negro high 
school graduates. This purpose was divided into several auxiliary or 
sub-purposes for facilitating the acquiring of this kind of information. 
The data which represent the findings of the study were secured from 
Tampa’s Negro high school graduates, guidance counselors and educators, 
and from employment agencies in the community. 
The findings of the study sources are summarized as follows: 
1. There is a disproportionately high enrollment of Negro 
students in college preparatory and general education 
courses as contrasted with low enrollments in vocational 
education courses. Only about one-half or less of those 
enrolling in the former courses enter college or pursue 
advanced training. 
2. Guidance and counseling given to Negro students in the 
local high schools tend to center predominantly around 
academic achievement with little emphasis being put on 
job information, working conditions and challenges in the 
local community to be faced by graduates upon their 
leaving high school and not going on to college. 
3. A large percentage of Negro graduates encounter difficulties 
in securing jobs in the local community after completion 
of high school training. Jobs that generally can be 
obtained tend to be heavily weighted in the areas of un¬ 
skilled labor and domestic service. 
lu There are seventeen public and private employment agencies 
in the local Tampa community. Of this number, only seven 
accept and process job applications from Negro applicants. 
3. School or community placement agencies are not used exten¬ 
sively by the Negro graduates in seeking job information 
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or placement in the Tampa community. Informal resources 
such as relatives, friends and acquaintances are used more 
frequently in these endeavors. 
6. There is little relationship and/or cooperation between the 
Negro high schools, apprenticeship and on-the-job training 
programs, and employment agencies in the Tampa community. 
7. Expressed opinions and feelings affirm that the current 
program of training in the Negro high schools of Tampa is 
not in keeping with existing jobs or opportunities in the 
local community. It was a further consensus of opinion 
that the present vocational training provided Negro students 
is inadequate relative to projected new technical and 
industrial job opportunities in the local community and State. 
From these summarized findings, the following major conclusions and/ 
or recommendations could veiy well be drawn; 
1. Since there is a very high proportion of the Negro high 
school graduates who do not go on to college or advanced 
training, it would appear that more emphasis should be 
put on vocational education or courses terminal in nature, 
that would equip those not going to college for a smoother, 
more satisfying and meaningful transition into the working 
force of the community. 
2. If students-graduates have taken vocational education courses 
in various areas and subsequently cannot find or secure jobs, 
commensurate with their training after graduation, trends 
will likely revert back again to heavy enrollment in the 
college preparatory and general education areas of training. 
3. Within the schools, the area of vocational guidance and 
counseling should be strengthened. Much more individualized 
attention along the lines of follow-up contacts on students 
relative to jobs and careers appear to be needed. Guidance 
in the schools should also become more geared to exploration 
and concentrate on job opportunities presently existing 
and developing within technical and industrial expansions 
locally, regionally and otherwise as potential areas of 
employment for Negro student-graduates. This would call for more 
extensive programs and the development of more guidance 
counselors in equitable proportions to the number of students 
enrolled in given schools. 
it. It would appear that there are "controls" operating that pro¬ 
hibit or discourage Negro student-graduates from making 
extensive use of community placement centers or agencies in 
seeking job information and placements. Much could be 
accomplished, no doubt, by these young people, of a positive 
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nature if this pattern could be reversed. Certainly it is 
indicated that there is much to be desired in terms of the 
Tampa community’s assuming fair and just consideration of its 
Negro high school graduates in providing better opportunities, 
creditable jobs and placement services by or through its 
employment agencies and employers, and easing or lessening 
racial restrictions on these graduates who, by and large, do 
not migrate, initially, in great numbers from within its 
boundaries but remain to contribute to the community’s growth 
and expansion. 
5. While it must be recognized that some efforts have been made, 
it appear that little headway has been made in strengthening, 
adding to and making more adequate and attractice facilities 
and courses of study in the realm of vocational, commercial 
and technical training for Negro students in the Tampa 
community. It would seem that some objective and careful 
evaluation should be undertaken within this entire range of 
concern, and subsequently some workable solutions and resources 
be employed immediately to correct handicapping and restrict¬ 
ing conditions for Negro students and graduates in this 
community. 
6. Such emphasis calls for a change of attitude on the parts of 
many persons and also, perhaps, some additional and more 
timely courses in vocational education that would be more 
in keeping with present day trends and future needs. This 
kind of change of attitude would have to move beyond the class¬ 
room or the scope of formal training concerns, into the larger 
community where responsibilities must be assumed for making 
available to all those trained the right and opportunity to 
compete for all available jobs without restriction. 
7. These findings and conclusions and some of the recommendations 
embodied in the report by the Florida A & M University, 
entitled ’’The status of Vocational Industrial Training Oppor¬ 
tunities for Negroes in Florida,” might be looked at jointly 
in selecting or proposing a feasible "action” approach to 
solving many of these existing problems in the Tampa community 
as have been explored within this study. 
The school system and the Tampa Urban League should assume much of 
the responsibility for initiating processes and/or finding ways and means 
of implementing these recommendations. As a beginning point of action, 
it is suggested that the following plan, steps or other methods might be 
employed in using the findings and recommendations of this study. Those 
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steps are: 
1. An evaluation of the present courses and facilities of the 
Tampa Negro high schools be made and, where necessary, 
movement be made toward improving facilities, enlarging 
and expanding offerings in the schools. Such action should 
flow, thusly, from the office of the superintendent of public 
instruction with sanction and approval from the County Board 
of Public Information. The Education Committee of the Tampa 
Urban League, on the basis of data contained in this study, 
might be instrumental in contacting and working with the 
Board of Public Instruction in implementing this suggestion. 
2. That the present school placement program be strengthened 
and accelerated. This might be done through the guidance 
department of the schools. Greater cooperation between the 
high schools’ guidance departments and the Tampa Urban League’s 
vocational guidance department or program should be sought, 
initiated, and followed through with. Such cooperation might 
entail developing and prepetuating a collaborative or corro¬ 
borative program of job emphases and approaching industry and 
employers in the interest of placements of Negro high school 
graduates into jobs other than unskilled or domestic labor. 
This kind of cooperative approach or program should move beyond 
the “pilot placement'1 or "token integration" stalemate into a 
more fruitful realm of persuading or urging upon industry or 
employers the necessity, appropriateliness and timeliness 
of making available or accessible quantity and quality jobs 
for qualified Negro high school graduates. 
3. The Florida State Industrial Commission’s Employment Office 
in Tarnpe be encouraged to re-examine its policies, methods and 
practices of handling applications from Negroes. Particularly 
it should be doing more in seeking to place Negroes in skilled 
and professional jobs. This will likely entail some new atti¬ 
tudes exemplified at the managerial and technical or personnel 
levels. Such may suggest, ultimately, changing into different 
positions some present personnel who are not skillful in working 
with or handling Negro job applicants or applications from the 
same and hiring some Negro personnel at the forestated levels. 
Since the Florida State Industrial Commission has had experience 
and success in helping to change attitudes and educating em¬ 
ployers about the value of hiring the handicapped, the disabled 
and the aged, it is suggested that it has and should assume 
responsibility for consciously working with changing the negative 
attitudes of employers, toward hiring Negroes at the skilled, 
professional or managerial levels, particularly those who use 
the employment agency’s services. 
Iw For the private employment agencies it is suggested, that a 
change of their policies, in regard to accepting job applications 
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from Negroes would likely open up a new source of revenue. 
Also forthcoming may be some new and more listing of jobs 
from established businesses in the community and from others 
moving into the area from other parts of the country. 
There is much that public and private agencies and groups such as 
local governing bodies, the school system, the Community Coordinating 
council, the Tampa Urban League, The Tampa Branch N.A.A.C.P., the Mayor's 
Committee on Race Relations, The Chamber of Commerce, The Florida State 
Industrial Commission and others can do through cooperative and col¬ 
laborative efforts in working out solutions and implementing positive 
and constructive action around the problems and concerns explored and 
pointed up by this study. 
Without doubt, herein lies the challenge to the Tampa community and 
the call to responsibility is clear. It is hoped that this challenge 
will be met and these responsibilities will be assumed so that all of 
its citizens may have equal opportunities to develop into well rounded 




A - QUESTIONNAIRE TO GRADUATES 
SURVEY OF JOB OPPORTUNITIES FOR TAMPA, FLORIDA*A 
NEGRO HIGH SCHOOL GRADUATES 
Please note: Information given here will be kept in strict confidence 
and used for statistical purposes only. 
Directions: 1. Please answer all questions completely by checking 
and filling in the space indicated by or below that 
relative to you or your situation. 
When you have completed the questionnaire, place it 
in the enclosed stamped, self-addressed envelope and 
mail. 
I. General Information 
A. In what state are you presently residing? 
B. Vftiat' is your maiTtiQ. status?' 
) Widowed 





( ) Separated 
II. 
HI. 
( ) Married ( ) Single ( 
C. Are you a registered voter? 
High School Preparation 
A. What course of training did you pursue in high school? 
( ) General ( ) College preparatory ( ) Vocational education 
( ) Commercial ( ) Secretarial science 
To what extent did your high school training prepare you for 
your present job? 
( ) Completely ( ) Considerably ( ) Little ( ) Not at all 
Did you receive guidance, counseling or help in deciding about 
your career or job (s) before leaving high school? ( ) Yes ( ) NO 
Was there placement service available in the school or community 
for students in vocational or commercial training 
( ) Yes ( ) No () Uncertain 
Seeking Experiences 
List the different kinds of jobs you have had since graduating 
from high school. 
1  li. 
5. 








B. Have you had 'difficulty m securing "Jobs after leaving high 
school? ( ) Yes ( ) No 
IV. Present job 
A. How did you learn of your present job? 
( ) Friend or acquaintance 
( ) Classified newspaper advertisement 
( ) School placement service 
( ) Community placement service 
( ) Other - Specify 
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B. How did you secure your present job? 
( ) Employment agency ( ) Competitive examination 
( ) School placement service 
( ) Other—specify   
C. What was your reason for taking 'this" 'present job? 
( ) The obly one available ( ) Interested in work 
( ) Good pay ( ) Did not want to leave home 
( ) Did not know what else to do ( ) Job trained for 
( ) Other—specify 
D. If you are employed in a paying job, in what wage or salary 
bracket are you at the present time? 
( ) Less than $30 per week ( ) $30 to $1*0 per week 
( ) $50 to $50 per week ( ) $50 to $60 per week 
( ) $60 to $70 per week ( ) $70 or more 
E. What advancement does your job offer? 
( ) None ( ) Increase in salary 
( ) Promotional status 
( ) Opportunity for further training 
( ) Other—specify 
F. How would you consider your present occupation? 
( ) Very satisfactory ( ) Satisfactory 
( ) Unsatisfactory 
( ) Extremely unsatisfactory 
( ) Other—specify  
V. On the Job Training 
A. Were you trained on the job? ( ) Yes ( ) No 
B. Does this company or firm offer an opportunity for apprentice¬ 
ship training in its various job classifications? ( ) Yes 
( ) No ( ) Uncertain 
C. Does this company or firm provide for on the job training in 
its various job classifications? 
( ) Yes ( ) No ( ) Uncertain 
D. Is this program restricted to persons of a given race 
or nationality? ( ) Yes ( ) No ( ) Uncertain 
VI. Job Restrictions 
A. Does your company or fim have jobs held by ‘whites only* and 
others held by ‘Negroes only’? ( ) Yes ( ) No ( ) Uncertain 
B. If the answer to the above question is yes, name several of 
those held by ‘whites only1 and ‘Negroes only’. 
By whites only     
T3y Negroes only   ' ' 
G. Are there jobs that you are qualified or have been trained 'for 
and are unable to obtain because of racial restrictions? 
( ) Yes ( ) No ( ) Uncertain 
D. Have you applied for any of these positions to employers or 
placement centers? ( ) Yes ( ) No 
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E. If the answer to the above question is yes, what was the response? 
( ) Against company policy ( ) Refused to hire 
( ) Job filled ( ) Other—specify 
VII. Post High School Training 
A. If you are attending a school, what kind is it? 
( ) Trade ( ) College ( ) Commercial ( ) Professional 
B. Are you a college graduate? ( ) Yes ( ) No 
C. If you entered college but did not finish, how many years did 
you attend ? 
D. Are you now attending or have you' ever attended graduate school? 
( ) Yes ( ) No 
E. If so, how many years did you attend?   
APPENDIX B 
B* QUESTIONNAIRE TO GUIDANCE COUNSELORS AND EDUCATORS 
SURVEY OF JOB OPPORTUNITIES FOR TAMPA, FLORIDA 
NEGRO HIGH SCHOOL GRADUATES 
Please note: Information given here will be kept in strict confidence 
and used for statistical purposes only. 
Directions: 1. Please answer all questions completely by checking 
or filling in the space indicated by or below that 
relative to you or your situation. 
2. When you have completed the questionnaire, place 
it in the enclosed stamped, self-addressed envelope 
and mail. 
Name Date 
1. In what course of study or training do the bulk or higher percentage 
of Negro students enroll? 
( ) General education ( ) Commercial ( ) Secretarial 
( ) College preparatoiy ( ) Vocational education 
2. Do students receive guidance in selecting or choosing the above? 
( ) Yes ( ) No 
3. If yes, what type is provided? 
( ) Counseling ()Testing program 
( ) Conference with student or student and parent(s) 
( ) Other—specify  
ht Do students pursue certain courses of study dependent upon the given 
school in which they are enrolled? ( ) Yes ( ) No 
5. Is guidance counseling or help given to students in deciding about 
their careers or jobs before graduation? ( ) Yes ( ) No 
6. If the answer to the above is yes, what methods or procedures are 
used to provide this help to students? ( ) Oral counseling 
( ) Distribution of literature 
( ) Exposure to field representatives or speakers 
( ) Field trips ( ) Parent and child counseling 
( ) Other—specify 
7. Is follow-up provided to students throughout the school year in 
helping them to develop and/or maintain interest in given eareers= 
or jobs? ( ) Yes ( ) No 
( ) Other—specify 
&. When Negro students have completed courses of training, are they ade¬ 
quately equipped or qualified to enter into the working force to 
obtain and/or maintain a job or comparable position for which they 
have been trained? ( ) Yes ( ) No ( ) Qther-specify  
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9. Is there a provision of job information and/or placement services for 
students who have completed or graduated from vocational, trade or 
commercial courses? ( ) Yes ( ) No ( ) Other—specify*   
10. If yes, have efforts been successful in placing Negro graduates into 
positions for which or comparable to those for which they have been 
trained? ( ) Yes ( ) No If yes, to what extent?  
11. Does your school cooperate with employment or placement 
groups in the community in providing job information and placement 
services for Negro students and graduates? ( ) Yes ( )No 
( ) Other—specify*   
12. Is there any relationship with apprenticeship or on the job training 
programs provided in the community or state? 
( ) Yes ( ) No ( ) Other-specify:   
13* Are these programs open to Negro students or graduates? 
( ) Yes ( ) No ( ) Uncertain ( ) Other—specify: 
lli* Is it felt that the program of training provided Negro students is 
in keeping with job opening or opportunities being provided in the 
community? 
( ) Yes ( ) No ( ) Other-specify?   
1$. Is it felt that the program of vocational training provided for 
Negro students is geared to the projected new technical and 
industrial job opportunities foreseen in this community, state, 
and country? 
( ) Yes ( ) No ( ) Other—specify  
APPENDIX C 
Ct QUESTIONNAIRE TO EMPLOYMENT AGENCIES* PERSONNEL 
SURVEY OF JOB OPPORTUNITIES FOR TAMPA, 
FLORIDA*S NEGRO HIGH SCHOOL GRADUATES 
Please note: Information given here will be kept in strict confidence 
and used for statistical purposes only. 
Directions: 1. Please answer all questions completely by checking 
or filling in the space by or below that relative 
to you or your position. 
2. When you have completed the questionnaire, place it 
in the enclosed stamped, self-addressed envelope and 
mail. 
Name  Date  
1. What are the basic job areas that persons are placed in by this 
office or service? 
( ) Professional ( ) Skilled ( ) Semi-skilled 
( ) Unskilled ( ) Labor ( ) Domestic 
2. Are Negroes placed in job openings that may occur in all of the 
above stated areas? ( ) Yes ( ) No 
(a) If the answer is no, in what areas are they placed? 
( ) Professional ( ) Skilled ( ) Semi-skilled 
( ) Unskilled ( ) Labor ( ) Domestic 
(b) Why are Negroes not placed in positions falling in the other 
areas? 
3. What methods or procedures do you use in your selection, placing or 
supplying of persons for job openings? 
( ) Test ( ) Application ( ) Interview 
( ) Stipulations of prospective employer 
( ) Other—specify    
IN DO you place persons where they may receive on the job training? 
( ) Yes ( ) No 
3. If the answer to the above question is yes, do you place Negroes 
in such positions? ( ) Yes ( ) No 
6. What, if any, is your relationship with the apprenticeship program <£ 
training provided for youth here in Tampa, Florida? 
7. Are Negroes included in the above groups? ( ) Yes ( ) No 
8. To what extent do you cooperate or work with the schools on providing 
job information and placement for students? 
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9. Do you provide jobs or conduct placement service for students who 
have completed or graduated from vocational or trade courses. 
( ) Yes ( ) No ( ) Other—specify   
10. Are you placing or have you been successful in the placing of Negro 
high school or vocational graduates into positions for which, or 
comparable to those for which, they have been trained? 
( ) Yes ( ) No ( ) Other—specify  
11 If the answer to the above question is yes, to what extent? 
APPENDIX D 
D, COTER LETTER TO GRADUATES 
THE TAMPA URBAN LEAGUE 
For Social Service Among Negroes 
Dear Graduate: 
The Tampa Urban League, in cooperation with your Alma Mater, 
is conducting a survey on the location and subsequent life 
activities of Tampa, Florida's Negro high school graduates. 
This survey is designed to help the school and other commu¬ 
nity service organizations learn how they might bettèr serve 
the student and equip him for making good and adequate adjust¬ 
ments in his living thereafter. 
Your cooperation and time expended in contributing to this 
study will do much toward making the survey a successful one 
and you will do much toward helping your school and this com¬ 
munity become a better one for all. 
May I thank you in advance for your cooperation and interest. 
Very truly yours, 
/s/ Raleigh D. Hairston 






E. LETTER FROM SUPERVISOR OF EDUCATION 
HILLSBOROUGH COUNTY PUBLIC SCHOOLS 
J. Crockett Farnell, Superintendent 
Department of Adult and Veteran Education 
April 20, 1961 
Mr. Raleigh D. Hairston 
The Tampa Urban League 
I6l5 Lamar Avenue 
Tampa, Florida 
Dear Mr. Hairston* 
Recently I completed and returned to your office the questionnaire 
attached to your letter of April 7 regarding job opportunities for 
Tampa, Florida’s Negro high school graduates. 
I feel that something is lacking in our efforts to reach, and 
educate the Negro adult population in this county. We now operate 
elementary and high schools in four different locations; Blake, 
Middleton, Plant City Marshall, and Progress Village. The Progress 
Village classes are new, so we have had no chance to evaluate them as 
yet. I feel that the classes at Middleton are the most successful in 
reaching people, but something is definitely lacking at the other 
centers. 
I would very much appreciate hearing from you and The Tampa Urban 
League in regard to ways that we could be of further service in the 
field of education for Negroes in this community. If your office has 
ary ideas or suggestions along this line, which might include a 
conference between this office and our people in charge of the program 
and some of your people, I will be glad to discuss this with you. 
Sincerely yours, 
L. C. Reynolds, Supervisor 




F. COVER LETTER TO COUNSELORS, EDUCATORS AND AGENCIES 
THE TAMPA URBAN LEAGUE 
For Social Service Among Negroes 
April 9, 1961 
Dear Sir: 
The Tampa Urban League, a fact-finding social service agency, 
working closely with schools and colleges, labor, church, civic, 
management and other groups to foster equal opportunities and 
good race relations among all citizens in this community, is con¬ 
ducting a research study on job opportunities for Tampa, Florida’s 
Negro high school graduates. 
This survey is designed to help schools and other community 
service organizations in assessing and evaluating student and 
graduate needs for guidance, preparation and placement services. 
Information given in the questionnaire will be kept in the strict¬ 
est confidence and used for statistical purposes. 
Your cooperation and time expended in contributing to this 
study will do much toward making the survey a successful one, 
and you will do much toward helping this community become a 
better one for all. 
Thanking you in advance for your cooperation and interest, 
I am 
Very truly yours, 
/s/Raleigh D. Hairston 






G. FOLLOW-UP LETTER 
THE TAMPA URBAN LEAGUE 
For Social Service Among Negroes 
April 22, 1961 
Dear Sir or Madam: 
Recently you were sent a questionnaire by the Tampa Urban 
League and asked for your cooperation and participation in a "Study 
of Job Opportunities for Negro high school Graduates in Tampa, 
Flordia. 
You can contribute much to this study and community by assisting 
us in this timely and, we hope, useful endeavor by submitting to us 
as early as possible your completed questionnaire. 
Again, may we say thanks for your patience and time expended 
in making this survey a successful one. 
With all best wishes, we remain 
Sincerely yours, 
/s/ Raleigh D. Hairston 
R&leigb, D,. Hairston 
Social Worker 
P.S. If you, like we do sometimes, have mislaid your questionnaire, 
we would be happy to furnish you with a second copy. 
APPENDIX H 
H. LETTER TO ASSISTANT DIRECTOR OF 
EDUCATION 
March 9, 1961 
Mr. G. V. Stewart 
Assistant Director of Education 
Hillsborough County Schools 
910 E. Harrison Street 
Tampa 2, Florida 
Dear Mi1. Stewart: 
The Tampa Urban League, in its on-going program and services 
in the area of industrial relations and vocational guidance for Negro 
youth and workers and continuing its efforts to foster equal oppor¬ 
tunities and good race relations among all citizens of this com¬ 
munity, is interested in conducting a research study on "Formal 
Training Provided, Employment and the Availability of Jobs for Tampa, 
Florida*s Negro High School Graduates." 
Such a survey may prove to be useful in helping schools and other 
community service organizations in assessing and evaluating student 
and graduate needs for guidance, preparation, and placement services 
in this community. 
May we, therefore, take these means to request the cooperation 
of yourself and the school system in making this study a successful 
one? 
Thanking you in advance for your interest and time, I am 
Very truly yours, 
/s/ Raleigh D. Hairston 
Raleigh D. Hairston 
Community Relations Secretary 




I. LETTER FROM ASSISTANT DIRECTOR OF EDUCATION 
HILLSBOROUGH COUNTY PUBLIC SCHOOLS 
J. Crockett Famell, Superintendent 
County Courthouse P. 0. Box 3^08 
Tampa 1, Florida 
30 March 1961 
Mr. Raleigh D. Hairston 
Community Relations Secretary 
Tampa Urban League 
I6l3 Lamar Avenue 
Tampa, Florida 
In response to your request, Mr. Hairston, 
for permission to use the facilities of the Hillsboro County School 
System to do a research project on “Formal Training Provided, Em¬ 
ployment and the Availability of Jobs for Tampa, Florida’s Negro High 
School Graduates,»' let me assure you that we will be happy to cooperate 
and lend assistance in any way that we can. 
This type of information is highly desired and urgently needed to meet 
some of the problems existing in our training program. 
I am sure our Guidance Departments can be of assistance to you. 
If I can be of further assistance in any way, please do not hesitate 
to call on me. 
Very truly yours, 
Assistant Dir. of Education 
Hillsborough County Schools 
A 
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